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District Self-Assessment for Implementing the 

Response to Intervention (RtI) Framework
Suggested use: As a district-level team, complete this self-assessment and action plan quarterly to rate essential components of the framework and to plan for areas that emerge as improvement priority. These components are critical for effectively implementing school reform and the state’s RtI framework, as well as ensuring academic success for ALL students. The use of this tool is optional.
   District: ____________________________        Date: ____________
Quarter:  1   2   3   4 

Ratings:  0= Not Started      1= In Progress      2= Achieved

3= Achieved and Maintained
	A. Research-based Curriculum and Instruction 
	Rating & Evidence

	
	Rating
	Evidence

	District leadership has selected and provided research-based core curriculum in core content areas.
	
	

	District leadership has provided professional development for instructional leaders and support staff regarding research-based instructional strategies and positive behavioral supports.
	
	

	District leadership has provided training for instructional leaders and support staff in the areas of differentiated instruction and explicit teaching strategies.
	
	

	District leadership has a process to monitor the implementation of curriculum professional development to ensure effectiveness. 
	
	

	Action Plan (with resources needed and funding source; to be also embedded into district’s EPSS)



District Self-Assessment page 2
	B. Alignment and Professional Development
	Ratings &  Evidence

	
	Rating
	Evidence

	District leadership advocates for the three-tiered model of student intervention (the state’s RtI framework) as a comprehensive school improvement model.
	
	

	District leadership has provided professional development based upon the NMPED’s The Student Assistance Team and the Three-Tiered Model of Student Intervention: New Mexico’s RtI Framework for all school Student Assistance Teams (SATs) district-wide.
	
	

	District leadership has incorporated local RtI framework implementation strategies for each tier into the district EPSS.
	
	

	District has developed an RtI framework Task Force to address issues of alignment to district goals, leveraging and allocating human and capital resources, sharing, collaboration, etc.
	
	

	Action Plan (with resources needed and funding source; to be also embedded into district’s EPSS)



District Self-Assessment page 3
	C. Universal Screening and Progress Monitoring
	Ratings/Evidence

	
	Rating
	Evidence

	District leadership has ensured that the district’s short-cycle assessment program is implemented in reading/language arts and math at least three times per year for all students.
	
	

	District leadership has provided resources, including materials, training, and technology, to ensure that Curriculum Based Measures (CBMs) are incorporated into classroom progress monitoring procedures at Tier 2.
	
	

	District leadership has ensured that school leaders have the tools they need to effectively collect and analyze data from short-cycle assessments and CBMs.
	
	

	Action Plan (with resources needed and funding source; to be also embedded into district’s EPSS)




Persons Completing the Assessment (Name/Position)
__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________
School Self-Assessment for Implementing

 the Response to Intervention (RtI) Framework
Suggested use: As a school team, complete this self-assessment and action plan quarterly to rate essential components of the framework and to plan for areas that emerge as improvement priorities. These components are critical for effectively implementing school reform and the state’s RtI framework, as well as ensuring academic success for ALL students. The use of this tool is optional.
    School: ____________________________
Date: ____________    Quarter:  1   2   3   4 

Ratings:  0= Not Started      1= In Progress      2= Achieved

3= Achieved and Maintained
	A. Research-based Curriculum and Instruction
	Rating & Evidence

	
	Rating
	Evidence

	Students receive research-based instruction in reading, math, and language arts in the regular education setting by highly-qualified teachers.
	
	

	Staff coach one another and collaborate in teams as necessary to problem solve and effectively implement the core and supplementary curricula.
	
	

	Administration and relevant staff have attended professional development trainings regarding the appropriate implementation of the core and supplementary curricula.
	
	

	Administration and/or grade level teams perform regular fidelity “checks” to ensure that critical components of core and supplementary curriculum are implemented, as defined by the publisher’s implementation design.
	
	

	Action Plan (with resources needed and funding source; to be also embedded into school’s EPSS)




                                                                                                               School Self-Assessment page 2
	B. Behavior
	Rating & Evidence

	
	Rating
	Evidence

	The school has a code of conduct and implements it rigorously.
	
	

	Each classroom has classroom rules that align with the school’s code of conduct.
	
	

	The school implements a

school-wide system of positive behavioral support and intervention that is understood by all.
	
	

	The school has a behavior curriculum. That is, expected student behaviors and appropriate social skills are directly taught in each grade level.
	
	

	The school’s Student Assistance Team (SAT) and relevant special education staff know how to conduct a Functional Behavioral Assessment (FBA) and use it to develop a Behavioral Intervention Plan (BIP)
	
	

	The school tracks behavior data through office discipline referrals (ODRs) and attendance or other data system 
	
	

	The administrator ensures that all components of the school-wide behavioral program are implemented with fidelity.
	
	

	Action Plan (with resources needed and funding source; to be also embedded into district’s EPSS)




                                                                                                                       School Self-Assessment page 3
	C. Interventions
	Rating & Evidence

	
	Ratings
	Evidence

	The school implements the state’s three-tier model of student intervention with multiple levels of intervention.
	
	

	Staff understand the three-tier model as the state’s RtI framework and can accurately verbalize about the components
	
	

	Parents are fully informed about the school’s RtI framework.
	
	

	School uses research-based academic and behavioral interventions at each tier.
	
	

	Responsibility for the academic and behavioral success of all students is shared among all staff.
	
	

	Interventions at Tier 1 include differentiated instruction and high-yield instructional strategies.
	
	

	The school has a trained and fully functional Student Assistance Team (SAT).
	
	

	Tier 2 interventions are prescribed in a written plan by the SAT using an individualized, child study approach.
	
	

	Tier 3 interventions are prescribed by IEP teams in compliance with state and federal law.
	
	

	The school has clearly defined decision rules about changing services from one tier to another. 
	
	

	A system is in place to regularly verify that interventions are implemented with fidelity. 
	
	

	Action Plan (with resources needed and funding source to be also embedded into school’s EPSS)



                                                                                                                       School Self-Assessment page 4
	D. Universal Screening and Progress Monitoring
	Rating & Evidence

	
	Rating
	Evidence

	A universal screening system for academics and behavior is utilized.
	
	

	School participates in district-wide short cycle assessment program at least three times per year in Tier 1.
	
	

	Administrator has provided training for staff related to the use of Curriculum Based Measures (CBM) as progress monitoring procedures at Tier 2 to determine efficacy of student intervention.
	
	

	Administrator uses data gathered from short-cycle and CBM assessments to make appropriate resource allocation decisions.
	
	

	Administrator continuously monitors and analyzes school-wide student achievement and behavior data.
	
	

	Administrator uses the SAT as a vehicle to provide support for teachers and students at Tier 2.
	
	

	Administrator ensures that parents are informed, in an understandable manner, regarding their child’s performance on measures of academic achievement and behavior.
	
	

	[image: image3.wmf]Administrator disseminates school-wide universal screening data and charts/graphs to all stakeholders as appropriate.
	
	

	Administrator participates in professional development opportunities and collaborates with staff regarding school improvement.


	
	

	Action Plan (with resources needed and funding source; to be also embedded into school’s EPSS)




Persons Completing the Assessment (Name/Position)
__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________
Classroom Self-Assessment for Implementing 
the Response to Intervention (RtI) Framework
Suggested use: As a teacher or grade-level team, complete this self-assessment and action plan quarterly to rate essential components of the framework and to plan for areas that emerge as improvement priorities. These components are critical for effectively implementing school reform and the state’s RtI framework, as well as ensuring academic success for ALL students. The use of this tool is optional.
    School: ____________________________
Date: ____________   Quarter:  1   2   3   4 

Ratings:  0= Not Started      1= In Progress      2= Achieved

3= Achieved and Maintained
	A. Research-based Curriculum and Instruction
	Rating & Evidence

	
	Rating
	Evidence

	Teacher implements research- based core curriculum in content areas taught. 
	
	

	Teacher implements research-based instructional strategies, including differentiated instruction.
	
	

	Teacher attends professional development trainings regarding the appropriate implementation of the core and supplementary curricula.
	
	

	Action Plan (with resources needed and funding source; to be also embedded into school’s EPSS)




                                                                                                                      Classroom Self-Assessment page 2
	B. Behavior
	Rating & Evidence

	
	Rating
	Evidence

	Classroom rules are posted.
	
	

	Classroom rules align with the school’s code of conduct.
	
	

	Classroom rules are understood by students and parents.
	
	

	Teacher uses positive behavioral supports to motivate and reward positive behavior.
	
	

	Classroom rules are consistently implemented.
	
	

	Teacher uses effective classroom management strategies to ensure that lessons run smoothly and are not disrupted. That is—room arrangement, managing student work, managing student response, using praise and correction.
	
	

	Teacher explicitly models and teaches expected student behaviors and appropriate social skills.
	
	

	Teacher collaborates with grade-level peers and others to ensure that components of the school-wide behavioral program are implemented with fidelity and to share what works.
	
	

	Action Plan (with resources needed and funding source; to be also embedded into district’s EPSS)
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C. Interventions
	Rating & Evidence

	
	Ratings
	Evidence

	Teacher implements core curriculum, as defined by the publisher’s implementation design.
	
	

	Teacher ensures that all students are instructed at their respective instructional levels using a variety of instructional methods.
	
	

	Teacher uses research-based academic and behavioral interventions, including differentiated instruction and high-yield instructional strategies.
	
	

	Teacher works collaboratively with the school’s SAT at Tier 2 and implements student intervention and/or accommodation plans, when necessary.
	
	

	Teacher participates in professional development related to research-based instructional strategies and interventions.
	
	

	A system is in place to regularly verify that interventions are implemented with fidelity and the teacher participates in that process.
	
	

	Action Plan (with resources needed and funding source to be also embedded into school’s EPSS)




                                                                                                                      Classroom Self-Assessment page 4
	C. Universal Screening and Progress Monitoring
	Rating & Evidence

	
	Rating
	Evidence

	Teacher participates in district-wide short-cycle assessment program at least three times per year (universal screening).
	
	

	Teacher has incorporated Curriculum Based Measures (CBM), as needed, into classroom progress monitoring procedures to monitor some groups of students.
	
	

	Teacher uses information gathered from short-cycle and CBM assessments to make appropriate instructional adjustments.
	
	

	Teacher continuously monitors student achievement and behavior with appropriate nonstandard measures (everyday assignments, assessments, and observations).
	
	

	Teacher informs parents in an understandable manner regarding student performance regarding measures of academic achievement and behavior (data from classroom assessments, CBMs, short-cycle assessments, and NMSBA).
	
	

	[image: image5.wmf]Teacher can convert progress monitoring data to charts and graphs, if necessary. 
	
	

	Teacher provides feedback to students  based upon progress monitoring data, and assists them in devising personal plans for reaching desired performance level(s).
	
	

	Teacher disseminates progress monitoring data and charts/graphs to the building administrator, as requested.
	
	

	Teacher disseminates progress monitoring data, including charts/graphs with classroom performance, to the SAT or IEP team, as needed
	
	

	Teacher participates in professional development opportunities regarding progress monitoring and CBMs.
	
	

	Action Plan (with resources needed and funding source to be also embedded into school’s EPSS)




Teacher Completing the Assessment (Name/Position)
________________________________________________

  __________________________________________

Student Assistance Team (SAT) 

Self-Assessment Tool
Purposes
· Provide a process for the school to gather input from four perspectives (administration, SAT, parents, school leadership team) in order to assess the effectiveness of the school’s SAT function and process. 
· The self-assessment results will be used to assist the school in generating an action plan to provide solutions for identified gaps in the SAT process.

Tool Elements

The tool consists of a Self-Assessment and an Action Plan template.

Directions
1. The use of this tool is optional, but highly encouraged as part of the school’s continuous improvement process.

2. A school SAT fills out this self-assessment as a group and reaches consensus on each item. Administration may choose to fill out the self-assessment also and compare it with the team’s results. Parents or others may be surveyed by the SAT or administration to gain input for this self-assessment, as appropriate.

3. At the beginning of each section, you may wish to look over and/or gather the list of possible data sources and examples of evidence for that indicator.

4. Read each item and rate it on a scale of 1 to 3 using the rating scale on the next page.
5. The SAT, in collaboration with administration, picks one item under each indicator rated as “not yet or emerging” and then uses the total of four items to develop an action plan. Use the discussion questions at the end of the self-assessment to further reflect upon needs and strategies as you develop your plan.

6. Strategies and activities from the action plan need to be included under goals in the school’s EPSS, as relevant, to parallel with state rules that require the school’s EPSS to be guided by a review of student performance data related to academic achievement (Subsection A (1) of 6.29.1.8 NMAC). 

7. Revisit the self-assessment and action plan process as necessary to work toward improvement, but at least annually.
[image: image1.wmf]
Student Assistance Team (SAT) Self-Assessment
Rating Scale:  1= Not Yet or Emerging     2=Progressing      3=Excelling

Indicator 1—Effective Leadership
Data and sources of evidence:

· Copies of school documents that provide awareness of the SAT and its mission

· Copies of district policies /documents relevant to the SAT

· Records of SAT professional development plans or schedules

· Records of SAT recognition

· Copies of school’s EPSS 
	1.1  The administration has ensured that the school has a SAT.
	 1
	 2
	 3

	1.2 The administration oversees the SAT and ensures that its procedures align with state rules and guidance, as well as district policy.
	 1
	 2
	 3

	1.3  The administration participates in the SAT.
	 1
	 2
	 3

	1.4 The administration supports a focus on all students participating in the SAT process as necessary.
	 1 
	 2
	 3

	1.5  The administration is committed to the SAT as a process to improve outcomes for students, rather than compliance.
	 1
	 2
	3

	1.6 The administration provides and supports professional development for the SAT.
	 1
	 2
	 3

	1.7  The administration provides the SAT with needed resources (time, space, materials, etc.).
	 1
	 2
	 3

	1.8  The administration recognizes accomplishments of the SAT and individuals that contribute to high SAT performance.
	 1
	 2
	 3

	1.9  The administration ensures that the SAT process and its practices are included and assessed in its continuous improvement process.
	 1
	 2
	3

	1.10  The administration holds the SAT accountable for its work.
	 1
	 2
	 3


Indicator 2—Core Team Quality and Effective Process 
Data and sources of evidence:

· SAT tracking records

· SAT intervention plans

· SAT meeting schedules

· SAT resources and guides

· SAT training records

· Section 504 Plans

· Academic improvement plans
	2.1 The SAT understands the three-tier model of student intervention and their role in it.
	 1
	 2
	 3

	2.2  The SAT understands and observes confidentiality as required. 
	 1
	 2
	 3

	2.3  The SAT core team is fully staffed with defined roles.
	 1
	 2
	 3

	2.4  The SAT has a regular meeting schedule. 
	 1
	 2 
	 3

	2.5 The SAT meets as scheduled with sufficient time for the number of [image: image6.png]


referrals and/or follow-up meetings.
	 1
	 2
	 3

	2.6 The SAT has identified all resources available for team interventions.
	 1
	 2
	 3

	2.7 The SAT notifies in writing referring teachers about upcoming meetings in a timely manner.
	 1 
	 2
	 3

	2.8 The SAT notifies in writing parents of referred students about upcoming meetings in a timely manner.
	 1
	 2
	3

	2.9 The SAT follows state guidance for conducting the child study process and the further referral process.
	 1
	 2
	 3

	2.10 The SAT meeting has an atmosphere where referring teachers and parents feel welcomed and supported with a problem-solving process.
	 1
	 2
	 3

	 2.11 SAT Intervention Plans are thorough and clear, addressing the student’s identified or hypothesized needs, as well as plan evaluation and specific follow up.
	 1
	 2
	 3

	2.12 Selected interventions are research-based.
	 1
	 2
	 3

	2.13  A case manager from the core team is assigned to each SAT Intervention Plan 
	 1
	 2 
	 3

	2.14 The case manager oversees the implementation of the SAT Intervention Plan and works with the student’s teachers and parents as necessary. 
	 1
	 2 
	3

	2.15 The SAT core team is cross trained in its roles as necessary.
	 1 
	 2
	3

	2.16 New members of the SAT core team receive mentoring. 
	 1 
	 2
	3

	2.17 The SAT understands Section 504 and can wear the hat of the 504 Team as required.
	 1
	 2
	 3



	2.18 The SAT understands state statutes regarding truancy, retention and promotion and their role in the process.
	 1
	 2
	 3

	2.19 The SAT demonstrates personal accountability for their role in the school. 
	 1
	 2
	 3

	2.20 The SAT participates in projects for school and family awareness of the SAT process.
	 1
	 2
	 3


Indicator 3—Parent Relationships
Data and sources of evidence:

· Records of documents publicizing and orienting the SAT process to parents

· Invitations to SAT meetings sent to parents

· Documents from PTA and/or parent advisory group meetings

	3.1 Parents are aware of the SAT and its function.
	1
	2
	3

	3.2 Parents know how to request a referral for their child to the SAT if needed.
	1
	2
	3

	3.3 Parent requests for referral to the SAT are responded to in a caring and timely manner.
	1
	2
	3

	3.4 Parents are oriented on what to expect at the SAT meeting.
	1
	2
	3

	3.5 Parents feel welcomed at SAT meetings and are encouraged to be part of the problem-solving process.
	1
	2
	3

	3.6 Parent input at the SAT meeting is valued.
	1
	2
	3

	3.7 Parents are included in the SAT Intervention Plan, as appropriate.
	1
	2
	3

	3.8 Parents know when to expect a follow up meeting.
	1
	2
	3

	[image: image7.png]BullesN 1VS
Juswiwio) JO 8WODINO
Sllelg SIVITECETAVES pausjer]
dn-mo||04 JO 84pQ Sllelq
AQ pausjey '4'0'd opDIS #dI JuspNiS
bullesN 1VS
JusuwiuwloD JO auIo2}NO
Sllelg bulledN VS paLaay
dn-mo||04 JO 8l =llelq
AQ pausey| '9'0'd SpPDIS #dl Juspnis
buljesN 1v'S
jusuiwoD JO 8UIO2INO
Sllelg buiesN VS paLusey
dn-moj|o JO 8o Slielq
AQ pausjey| 'd'0'd opDID #dl uspnig
BulesiN IvS
Jusuiulo) JO BUIODINO
Slielq bullesN 1vS pals)ey
dn-MmoJ|04 JO 81D =]lelq
AQ paussey| '9'0'd opLID #dl uspnig
bulesiy 1vS
JUsululo)D JO BUIODINO
Sllelq BuljesN 1vS oEIEN
dn-Mo||04 JO a1 =llelq
AQ pausjey '90'd 9pPDIS #d| uspnis
BuliesiN [vS
JUsululoD JO BWO2INO
Sllelq BullesN 1vS SWIEIEN
dn-Mo||04 JO ap Sllelg
AQ pausjey] 'g0'd SpPDID #Ql uspny

601 BuluIpjuID 10} dBjqisuodsay uosiad o] wolj sajpop H0o1

501 (1VS) wea]l 2due)sissy 3u2pnis




3.9 Parents get a copy of the SAT Intervention Plan and know who to contact if they have questions about its implementation.
	1
	2
	3

	3.10  Students are included in the SAT meeting, as appropriate
	1
	2
	3

	3.11 The School Advisory Council, which includes parents and community members, understands the SAT process.
	1
	2
	3


Indicator 4—School Leadership Team (or group that oversees development of the school’s EPSS) 
Data and sources of evidence:

· School’s EPSS 

· Leadership Team documents

	4.1 The Leadership Team understands the three-tier model of student invention as the state’s RtI framework and the role of the SAT.
	 1
	 2
	 3

	4.2 The Leadership Team views the SAT as a vital and ongoing process to support student proficiency and school improvement.
	 1
	 2
	3

	4.3 A process is in place for the Leadership Team to receive and analyze data on SAT caseloads. 
	 1
	 2
	 3

	 4.4 The Leadership Team is aware of the process that is in place to assess SAT effectiveness. 
	 1
	 2
	 3

	4.5 The Leadership Team reviews the SAT self-assessments and other data and makes recommendations to the SAT on action plans to guide improvement.
	 1 
	 2
	 3

	4.6 The Leadership Team facilitates embedding the SAT Action Plan for improvement into strategies and activities of the school’s EPSS and the SAT Action is revised as necessary or quarterly.              
	 1
	2
	3


	Item in each indicator that shows the greatest need

for improvement

	Indicator #1:  Effective Leadership

                       ____.____
	Indicator #2: Core Team Quality & Process                                                         ____.____

	Indicator #3: Parent Relationships

                      ____. ____
	Indicator #4: School Leadership Team                                                                _____.____


Discussion Questions (Discuss prior to developing the Action Plan on page 4.)
· What signs of success has your SAT experienced?

· What does your SAT hope to accomplish in the next year?

· What strategies/activities might you use?

· What will you want to stay mindful of or do well?

· How will you ensure that you maintain your focus on improvement?

· How will you know that you accomplished your goal?
[image: image8.wmf]Student Assistance Team (SAT) Self-Assessment
Action Plan

An Approach for Building a High-Performing SAT
School: ___________________________________________ Year: ______________

Date: ________________
SAT Chairperson __________________________________

Directions:  Complete one page for each area of need identified from the self-assessment tool. Be sure to also embed this plan into the school’s EPSS.
Item of Concern

	Indicator #  ____.___  which specifies that 


	Solution (a Strategy or Activity)

	Resources Needed



	Coordination/Support Needed from Others



	Professional Development Needed (specific topics or areas)



	Evaluation/Review Timelines



	Administrator Responsible for Approving and Overseeing Implementation of this Plan

Signed:                                                                         Date: 


[image: image9.wmf]
SAT Referral Packet

Student 




               
  Grade          Date



School




    Teacher



 



Name/Signature of Referring Teacher 








Name of Parent/Guardian 










Fill out all sections A-D. Fill out section E only if behavior is an area of concern.

A.   Mark only areas of concern below that significantly affect the student’s classroom experiences. Rate your concern as (H) High or (S) Some. If you are not sure, do not mark it.


physical attributes



attention span

attendance




memory skills




activity level




ability to follow directions


oral comprehension



listening skills 


language development


response to questions


language fluency



ability to focus on task


problem-solving ability


frustration threshold


vocabulary




self-expression


organizational skills



self-discipline


easily confused 



gross motor skills/coordination  


social/interpersonal skills


 fine motor skills


self-awareness



disorientation 


over-aggression



passive/nonresponsive


low self-esteem



lack of responsibility


academic progress ( list skills/areas of concern)


medical/health (manifestations/areas of concern) Note: Vision and/or hearing acuity concerns should be screened and addressed prior to starting the SAT process and documented here.


behavior (observations/areas of concern) 





















emotional/social (specify and describe) 






















OTHER (specify and describe) 






















B.  Add any other information you can to help the Student Assistance Team better understand your concerns.  Also describe the student’s strengths.   

















































_________________________________________________
                                         
C.   Prior Actions Taken to Address the Concern 
1. Of the four main areas listed below, which have you changed in some way in an attempt to address the concern? Check the area(s) and describe how you differentiated or provided an intervention. 
( Differentiated Instruction: How core content has been presented to provide a different avenue for student to acquire content and/or ideas
( Student Products: Changing the assignment or project to adjust to student skill, readiness, or learning preference 
( Physical Environment: Changes to the classroom arrangement and learning environment
2. Below is a partial list of possible Tier 1 interventions and/or accommodations. Check any that have been used prior to this point to address the concern. Add other specific interventions that have been tried. 
( tiered assignments



( memory drills 
( previewing; rephrasing


( anchor activities
( using graphic organizers 


( computer-assisted instruction
( posting charts; labeling


( manipulatives for math, other subjects
( learning contract



( study buddy
( giving visual/verbal clues


( reading buddy
( peer tutoring/coaching


( varying level of questioning
( use of alternative materials 

( ESL (English as a Second Language)
( cooperative learning


( study buddy
( use of frequent praise


( Title I reading
( use of corrective feedback


( Bilingual Education
( small-group instruction


( guided practice/extra practice
( use of flexible grouping


( reteaching of certain concepts
( acknowledging correct responses


( linking relevance to students’ lives 

( dividing tasks into smaller portions

( giving opportunities for success
( providing task choices



( giving opportunities for leadership

( incorporating cultural differences 


( promoting family involvement
( providing bilingual signs/labels


( building on student’s strengths
( using student interest profile


( tutoring
( academic improvement plan (AIP)
( other












( other













( other












( other












3. How many rounds of universal interventions have been implemented at Tier 1 and 

    what was their duration in weeks? If none, note why.
Rounds of Interventions


(  0     Why: _____________________________________________________

(  1
Duration:  __________ weeks

( 2
Duration:  __________ weeks

( 3
Duration: ___________ weeks





D.   ATTACHMENTS 
If the student is having academic difficulties, please attach a sample(s) of the student’s work, short-cycle assessment and/or progress monitoring data that reflect your specific concern(s). 
( sample(s) attached  ( N/A 
If there is a medical concern, please attach any known relevant information or history. 
( information attached  ( N/A    
If there is a behavioral concern, please attach any disciplinary action taken or other documentation and fill out section E: Teacher Input for Addressing Problem Behaviors.
( documentation attached  ( teacher input completed (section E)  ( N/A    
E.  TEACHER INPUT FOR ADDRESSING PROBLEM BEHAVIORS
(Teacher fills out this section if student is being referred to the SAT for behavioral concerns. 
If behavior is not an issue, there is no need to complete this section. 

1. Describe the behavior(s) of concern using measurable terms. Example: Rather than “Lisa picks fights,” describe the actions and frequency: “Lisa demonstrates aggressive behavior toward other children at least 2–3 times a day, often more. She shows her aggression by such actions as pushing, grabbing materials from others, and by using verbal commands and name-calling.” 
2. When is the behavior most and least likely to occur? Mark each as M (More Likely), 
L (Less Likely), or U (Unlikely). 

On a particular day or days of the week, such as Fridays?

If so, which? 












At a particular time or times of the day, such as lunch or transitions?

If so, when? 












During certain types of activities or tasks, such as math or independent work?
     
If so, when? 












When interacting with certain people—individuals or groups?

If so, who? 












Under specific environmental conditions, such as in crowds or outdoor recess?    


If so, what? 












When physically tired, hungry, or sick?


If so, which? 











3. What do you think the student gains or avoids by demonstrating the behavior? 

Get attention?_____ What kind? From whom?








Avoid attention?
    What kind? From whom?








Get control?
      Of what? 











Avoid embarrassment?
   Regarding what? 








Get relief?
      From what? 










Avoid task?
      Which? 











OTHER?

























4. Describe the specific expectations you have for the student that are not being met.












______
5. How have you conveyed your expectations to the student? What happened? 



                                                                                        ______         



6. Do you think the student can’t (is unable to) or won’t (is unwilling to) demonstrate the appropriate/desired behavior? Why? 









7. What appropriate/acceptable behavior(s) could the student use as a substitute for the behavior regarded as unacceptable? 





____________


8. What have you already tried to change about the situations in which the behavior occurs?

( modified tasks/assignments to align better with student’s skills
( changed the student’s schedule or order of activities
( changed the curriculum for this student 
( provided extra assistance
( changed the student’s physical environment (seating, room arrangement, grouping,…)
( other












( other












9. What techniques have you already tried to help the student meet behavioral expectations? 

( posted rules for the whole class


( denied desired items/activities
( immediate feedback



( notes/phone calls to parents
( teacher-student contract 



( loss of privileges
( met with parents




( reprimands
( reward system




( warnings about transitions

( ignored the behavior



( decrease task difficulty
( hand or other signals



( detention/suspension
( offered options/choices 



( referral to office
( consistency of enforcement


( referral to school counselor
( modified discipline plan



( truancy corrective action plan
( other













( other













(
     SAT Chairperson Certification

The SAT Chairperson reviews grade- or class-level student performance data and compares it to the referred student. If that data reveals that this student is part of a group of students in that grade or class who are showing problems that could possibly be linked to a curricular or instruction issue, then the SAT chairperson should refer this student back to the grade-level team or other team who is overseeing Tier 1 interventions. The SAT chairperson also reviews data and the SAT referral packet to see if a classroom observation may be necessary prior to the SAT meeting, and then coordinates that through the school administrator.

· I have reviewed this referral, as well as grade- or class-level data prior to scheduling the SAT meeting. I have determined that the packet is complete and that it is an appropriate referral. A SAT meeting will be scheduled.

· I have reviewed this referral and grade- or class-level data prior to scheduling the SAT meeting, and have determined that it is not an appropriate referral at this time. This case will be redirected through an administrator back to the school’s Tier 1 process. The administrator will make the final decision regarding the SAT referral.
Signed: ______________________________________ Date: ____________

                         SAT Chairperson
[image: image10.wmf][image: image11.wmf]Notice of and Invitation to SAT Meeting
Date of Notice/Invitation:



Dear 





,
In accordance with our Response to Intervention (RtI) Framework, the school has a Student Assistance Team (SAT) who reviews the educational and/or behavioral needs and progress of any student who demonstrates a need for supplementary classroom support. 

The SAT has been asked to review __



’s individual needs to determine if additional supports are necessary. The team will review existing data and, as needed, conduct observations and/or do additional screening.

[image: image12.wmf]We need your input and participation in working with us to meet your child’s needs. We invite you to attend the SAT meeting to contribute your valuable insight.  Please sign and return the bottom of this form to me to indicate if you would like to attend. If you have any questions or need to arrange another time to meet, please contact me at the number below. 

Meeting Date: 





Time:



to  





Tele
Location:
         







Sincerely,

(name)





        , SAT Chairperson
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(telephone number) 





---------------------------------------------------------------------------------------------------------------------------------------  


Student’s name: 









Home address:











Telephone number:









Grade:  
  Teacher: _________________________________

Parent/Guardian, please check all that apply:

I  ( do   ( do not  give my permission for additional screening, if needed.


I  ( plan to attend the SAT meeting. 

I  ( do not want to attend the SAT meeting. Please send me a copy of the summary of this meeting. 

( I need an interpreter. (Necesito un traductor).

Parent/Guardian Signature:



     ______         Date:  


Student Observation 
(To be completed by qualified personnel. More than one observation might be necessary for accuracy.)
Student 






  Grade    
      Date




School





  Teacher







Name of Referring Teacher or Parent/Guardian  







Name & Title of Observer 











Circumstances of Observation (subject, teacher, time of day, reason for observation, etc.)

A. Compare this student’s performance with that of the majority of other students in the class.
1. How the student works  
  more slowly           more quickly         about the same
2. Focus & attention span  
  better           poorer         about average
3. Activity level of the student        more active             less active          about the same
4. Language skills  
  better           poorer         about average
5. Demonstration of interest  
      disinterested        very interested         about average

6. Subject matter difficulty/frustration  
 high           low         about average
7. Emotional/social maturity  
      less than           greater than         about average
8. other (specify)











B.  Instruction Observed for this Student:  Check all that apply. 

Type of Lesson Observed:        visual         auditory         lg. group           sm. group              
one-to-one         peer        other (specify) 








Conceptual Content of Lesson Observed:        concrete         abstract         both 

Behavior Reinforcement:        positive        negative       ignored        isolation  
       other (specify) 










                

Classroom Environment
1. How much movement/activity is allowed?       a great deal      some       minimal      none
2. How much talking/noise is tolerated?       a great deal       some        minimal      none 
3. What type(s) of feedback were given?   
 praise      criticism       corrective      
4. What tone/manner was used to communicate? 
   supportive      matter-of-fact       direct       
5. During this observation, how did the teacher spend most of his or her time? (e.g. at the board, with a small group, at the teachers’ desk, circulating among students at work)

6. What, if anything, about the teacher or classroom seemed to have a positive or negative effect on this student in particular?   
                                          



C.  Student Behavior Observed:  Write yes or no with regard to the student being observed. 

1. 

     The student performs with the group.
2. 

     The student voluntarily participates in activities.
3. 

     The student is responsive to the teacher.
4. 

     The student is responsive to other students.

5. 

     The student starts and stays on task.

6. 

     The student finishes what is started.
7. 

     The student answers when called on.

8. 

     The student shows independence.

9. 

     The student seems alert (not sleepy or lethargic).

D.  Based on this observation, check any area that may be an issue. 
(Additional comments helpful, but optional). 

      English proficiency    









 

      Instructional level    









 

      Environment    










 

      Developmental    










 

      Motor skills   










 

      Emotional    











 

      Psychological   










 

      Giftedness   











 

      Family











 

      Cultural   











 

      Health/Medical   










 
      other (specify) 











E.  Student Strengths: What strengths were observed in this student have that could be 
drawn upon in designing interventions?

F.  Summary: Please provide a brief summary of the student’s learning/behavior that was1 observed. (Use and attach a separate sheet if necessary).
SAT Meeting Summary Form
Student 







  Grade          Date




School




    Teacher







Referred by  ( teacher  ( parent/guardian    (





     

Teacher




 Parent/Guardian 






Date of Meeting

     
  ( initial   ( follow up  
In Attendance at the Meeting 
( SAT Chairperson

 
Name:  








( SAT Core Team Member

Name:  








( SAT Core Team Member
 
Name:  








( Teacher

  
 

Name:  








( Parent/guardian


Name:  








( 



 
Name:  








( 



 
Name:  







( 



 
Name:  







( 



 
Name:  








PART 1: Check all that apply:
Vision

(  Poor

( Corrected
 (Date) 
( Good

(  Excellent 

Impact on Learning: 










 

Hearing

(  Poor

( Amplified/Aided
 (Date) 
( Good

(  Excellent 

Impact on Learning: 










 
Speech/Language

(  Normal/Adequate    
 (  Rapid/Rambling   (  Slow/Slurred  (  Low Tone  
(  Somewhat Unintelligible  (  Unintelligible  (  Raspy Voice  (  Articulation Errors  
Impact on Learning: 










 
General Physical Health/Medical Reports
(  Fragile or Impairment
(  Chronic Illness
    (  Good
      (  Excellent 

Impact on Learning: 











Mental/ Behavioral Health Concerns

(  None
(  Conduct

(  Anxiety
      (   Depression
        (  Phobia

(  Substance Abuse
    (  Other:
 









Impact on Learning: 












Attitude Toward Self

(  Poor
     (  Normal/Positive     (  Confident     (  Overconfident   (  Unrealistic

Cultural Background

Describe: 



________








Level of Acculturation: Which statement best describes student?
· Bicultural—Student is integrated with a new culture without the deterioration, or loss, of the cultural norms, languages, and beliefs of the original culture.

· Assimilated—Student has moved from the original culture and now fully accepts the new culture in which one now lives and operates.

· Traditional—Student has been exposed to the new culture, but still embraces the original culture’s values and beliefs. 

· Marginal—Student has rejected both the new and original cultures’ norms and belief systems.
Impact on Learning: 












Languages Spoken
(  none
     (  English only     (  Bilingual: 


and 



     (  other: 






English Language Proficiency
(  Little/None
     (  Basic Social Language     (  Mastered Social Language     

(  Emerging Cognitive Academic Language      ( Fluent/Proficient   


Socioeconomic Issues
(  A concern
     (  Not a concern     Changing:  (  Up
     (  Down   
Impact on Learning: 










        
Academic Progress for Grade Level Standards
Reading:                  (  Significantly Below    (  Below     (  At     (  Above   
Impact on Learning: 












Written Language:     (  Significantly Below    (  Below     (  At     (  Above   

Impact on Learning: 












Math:                        (  Significantly Below    (  Below     (  At     (  Above   

Impact on Learning: 











School Attendance
(  Good/Excellent (  Poor/Infrequent   (  Habitually Truant     (  Frequently Tardy    
(  History of Runaway     ( Frequent Moves   (  Has a Truancy Corrective Action Plan
Impact on Learning: 











Evidence of Lack of Instruction
(  No Schooling
     (  Periods of No Schooling 

(  Possible Ineffective Instruction     (  Not a concern


Attention and Interest in School
(  Poor/Indifferent    (  Distracted/Bored    (  Alert/Engaged    (  Over-responsive   
Impulse Control
(  Poor
     (  Fair     (  Good     (  Excellent   

School Social Relationships

(  No Friends
  (  Few/Adequate Friends     (  Many Friends    (  Too Many Friends   
Relationship With Teacher

(  Distant/Reluctant
     (  Normal     (  Needs Closeness/Frequent Contact   
Learning Style

(  Visual
  (  Auditory/Verbal     (  Tactile/Kinesthetic     (  Combination  
(  Active
  (  Reflective 
Classroom Environment 
(  Highly Structured
         (  Structured     (  Unstructured     
(  Highly Unstructured       (  Combination    
Describe the Teaching Style 

Primary/Core Teacher:        

Other Teacher: 
Subject 




 
Other Teacher: Subject 




  


Is there any perceived mismatch in teaching and learning style? If so, describe.
Student’s Strengths 

(  





         (  







(  





         (  







PART 2. Summary of Previous Interventions Tried and Their Effectiveness
Describe each intervention and rate its effectiveness 1-5, with 1 as lowest. Include the duration and how outcome was measured.
Interventions Tried in the Classroom





   Rating 1-5

Interventions Tried at Home





                        Rating 1-5

PART 3. Summary of Recent Screening and/or Progress Monitoring Recent Results
















PART 4. Additional Information (brought to light at the meeting) 


















PART 5. Insights/Hypothesis
Based on a review of the patterns and information above, note the reason(s) why this student seems to be struggling in school.  












       








                                                                
Part 6. Conclusion and Next Steps   
Based on the input examined by the SAT, note the next steps decided upon for this student.

(  The student appears to need no intervention at this time.



No further action is required.  

 


Follow up on (date): 




(  The student’s challenges suggest that a SAT Intervention Plan is warranted.

(  Existing data is insufficient for a complete determination. More information needs 
to be collected. The SAT will meet again on (date): 



.

· Which intervention directly addresses the challenge?

· Which intervention directly addresses the grade standard or benchmark?

· Which of the six special considerations may have an impact on the student’s learning and how can they be addressed?

· Which strategy is least intrusive, natural, and feasible?

· Which intervention is considered to be research-based, peer-reviewed, and of high quality?

· Is it a reasonable expectation of the person/people implementing it? 

· Is it positive, not punitive?

· Does it build in some way on the student’s strengths?

· Is the intervention measurable in some form?

· Would it have any positive or negative effect on other students?

· How can staff who are implementing the plan be supported? 

· How can the family be supported and/or involved in the interventions if appropriate?

SAT Intervention Plan

As a result of a SAT meeting on                           to review ____




’s individual needs, the team has determined the need for the following targeted interventions.
Area of Concern: _______________________________
Standards-based, Measurable Target Goal: ______________________________________________________________________
 Note:  If there are more than one goal or two interventions, reproduce additional copies of this page.
	Intervention
	Who is Responsible?

	
	Frequency/Duration (minimum of 9 weeks)

How often will progress monitoring data be collected and graphed or charted? By whom?



	Intervention
	Who is Responsible?

	
	Frequency/Duration (minimum of 9 weeks)
How often will progress monitoring data be collected and graphed or charted? By whom?




    Teacher support needed:

     Who is responsible?

    Family supports or community resources needed to implement this plan:

   Who is responsible?

We have reviewed and agreed to this plan:
( SAT Chairperson

 
Name:  








( SAT Core Team Member

Name:  








( SAT Core Team Member
 
Name:  








( Teacher
 
 


Name:  








( Parent/guardian


Name:  








( Parent/Guardian

 
Name:  








( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








The SAT will meet again on ___________________________________ to review this plan.                                    

Academic Improvement Plan (AIP)
Student 





  Grade          Date




School




    Teacher






Person with primary responsibility for this AIP 







In accordance with requirements at 22-2C-6 NMSA 1978, reason(s) this student is receiving an AIP (check and describe)

(student is not attaining level of proficiency required by state content standards at grade level 
(student is being retained and is repeating grade      1      2       3       4       5       6       7 
(student is being retained in eighth grade

Describe this student’s circumstances and the basis for the AIP:  
List each need in order of priority and describe specifically how it is to be met.
	Area of Need 
& Specific Deficit 
(from 
Content Standards, Benchmarks ad Performance Standards)


	Intervention that Addresses the Need



	
	Time Line & How Progress Will be Monitored


	
	Who Will Implement the Intervention?


	
	Target level of Proficiency



	Area of Need 
& Specific Deficit 
(from 
Content Standards, Benchmarks ad Performance Standards)


	Intervention that Addresses the Need



	
	Time Line & How Progress Will be Monitored


	
	Who Will Implement the Intervention?


	
	Target Level of Proficiency 



Attach additional pages of goals if necessary.

Plan developed by:  ___________________________   _________________________ 

Date this plan will be reviewed: __________________
PARENT/GUARDIAN: 
I/We 





, as this student’s parent(s)/guardian(s), have reviewed this Academic Improvement Plan (AIP).
Signature: 





  Date:



Signature: 





  Date:

______

Section 504 Accommodation Plan
Student 





  Grade          Date




School




    Teacher






YES   NO    The student has a mental or physical impairment that substantially limits one or more of his/her major life activities.
YES   NO    The impairment substantially affects the student’s overall performance at school in 

  
( seeing   
( hearing 
( concentrating


( breathing  
( walking    
( speaking   
( caring for oneself    



( eating      
( learning
( working     
( communicating

( operation of a bodily function
( thinking
( sleeping


( helping
( bending 
( standing
( lifting 

To be eligible for a 504 Accommodation Plan, both answers above must be YES. 
Is this student is eligible to receive a 504 Accommodation Plan?  




Describe what evaluation data was used.

Describe this student’s circumstances and its educational impact in more detail (that is, document the basis for the 504 Plan):  

The case manager for this Section 504 Plan will be: 
Name: 








Title: ________________________________________

Phone: ______________________________________

Date of Meeting & Initial Plan


 Annual Review scheduled for

__
List each need in order of priority and describe the specific accommodation.
If there are more than two accommodations, reproduce additional copies of this page.
	Specific Need 


	Accommodations that Address the Need



	
	Special Materials or Training Needed—Who, How, and When?



	
	Who Will Implement the Accommodations?


	
	Criteria for Evaluating Success


	Specific Need 


	Accommodations that Address the Need



	
	Special Materials or Training Needed—Who, How, and When?


	
	Who Will Implement the Accommodations?


	
	Criteria for Evaluating Success



Section 504 Plan Team
Signature: 




 Title: 



Date:
 


Signature: 




 Title: 



Date:
 


Signature: 




 Title: 



Date:
 


Signature: 




 Title: 



Date:
 


Signature: 




 Title: 



Date:
 

PARENT/GUARDIAN: 


I/We, 




, as this student’s parent(s)/guardian(s), ( give
  ( do not give permission for my/our child to receive the accommodations described.     
Signature: 








  Date:



Signature: 








  Date:

______
Behavioral Intervention Plan (BIP)
Student Name:  ___________________________________________________ Date: 


School: ___________________________________________________ Age: ______ Gender: __


Date of Functional Behavioral Assessment (FBA) as the basis for this BIP: _______________
This Behavioral Intervention Plan (BIP) is being created for this student because he or she is exhibiting frequent, persistent, and/or severe behavior that interferes with his or her learning, or the learning of others. Interventions are needed to positively redirect the targeted behavior. The approach identifies the type and cause of the behavior, and then helps the student learn replacement behaviors through a combination of positive interventions and supports, as well as appropriate consequences. In addition to defining a how the student is to be taught the skills needed for behavior modification, the plan includes provisions for monitoring progress and crisis management. 

All sections must be completed for this plan to be sufficient.
Problem Behavior and Target Goal (stated in measurable and observable terms) 
 Is this behavior a  FORMCHECKBOX 
  skill deficit or a  FORMCHECKBOX 
 performance deficit?  

  Skill deficit: The student does not know how to perform the desired behavior.

  Performance deficit: The student knows how to perform the desired behavior, 

  but does not consistently do so.

How do you know?

Presumed FUNCTION (cause) of the behavior from data 

from the Functional Behavioral Assessment (FBA)
What desired thing(s) is the student trying to Get? or 

What undesired thing(s) is the student trying to Avoid?

Intervention Strategies
1. Environment and/or Circumstances 

      Can the environment or circumstances that trigger the behavior or the result of it be adjusted? 

      If so, how?

2. Curriculum and/or Instruction 

       Would changes in the curriculum or instructional strategies be helpful? 
       If so, what and by whom?

3. Other Strategies or Positive Supports (including school personnel, peers, family, or community)

  Desired Replacement Behavior
  What behavior will the student be taught to replace the targeted behavior?  How and by whom?

 Rewards and/or Motivators
 How will the student be reinforced so that the replacement behaviors are more motivating 
 than the problem behavior?

 Consequences
 What consequences will be implemented for repeated occurrences of the problem behavior? 
· 1st occurrence?
· 2nd occurrence?

· 3rd occurrence?
· Continuing?
Crisis Plan
  How will an emergency situation or behavior crisis be handled?  (Define possible scenarios,   

   including the use of in-school or out-of-school suspension, or aversive techniques 

   by qualified personnel, as appropriate) 


Monitoring of Behavior
How will behavior be assessed and evaluated? What data will be   
collected? At what intervals and by whom? 
Date plan will be reviewed for effectiveness___________________ 
In Attendance at the Meeting
( SAT Chairperson

 
Name:  








( Administrator 



Name:  








( Teacher
 



Name:  








( Parent/guardian   
 

Name:  








( Parent/guardian


Name:  








( 



 
Name:  






                  
( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








Intervention Plan Progress Report and Follow-Up Form

Student 






  
  Grade          Date




School




    Teacher








Parent/Guardian 













Date of Initial Meeting

       Date Interventions First Implemented 




The purpose of this follow-up is to review the progress of the following Tier 2 interventions developed by the SAT:
· Tier 2 Academic Interventions       
(  Behavioral Intervention Plan

· Academic Improvement Plan           
       Fidelity Statement:

I verify that the plan being reviewed at this meeting 

was conducted as described in the written plan.
______________________________________________________________

Signature: Administrator or Designee
     Performance/Proficiency or Behavior Goal from Prior Plan
__________________________________________________________________________________
__________________________________________________________________________________
Summary of Progress (attach any documentation to support that plan was implemented and/or progress monitoring data/graphs/charts to support statements)
Level of Performance Prior to Intervention Plan

__________________________________________________________________________________
________________________________________________________________________________
Current Level of Performance

__________________________________________________________________________________
Degree of Improvement or Worsening/Growth Rate

__________________________________________________________________________________
__________________________________________________________________________________

Based on discussion and evaluation of actions taken previously, the recommendation is
(check all that apply) 

(  Continue present interventions/services with no changes. Review by_____________.
·  Change the present interventions/services with new ones as shown below. 
       Review again by_________________. 

(  Phase out the present interventions/services by 



.

(  Growth rate is flat or declining in comparison to peers. Rate is such that resources needed to improve it may exceed what is available in Tier 2, and specially-designed instruction may be necessary. Refer student for an evaluation. 
( Scope of problem is such that a disability is strongly suspected. Refer student for further evaluation. 

·  Performance/Growth rate exceeds peers and giftedness is suspected. 
       Refer student for further evaluation. 
·  Data shows that problem is resolved. Exit the intervention plan.
	New Intervention
	Who is Responsible?

	
	Frequency/Duration of the Intervention 

How often will progress monitoring data be collected and graphed or charted? By whom?



	New Intervention
	Who is Responsible?

	
	Frequency/Duration of the Intervention
How often will progress monitoring data be collected and graphed or charted? By whom?




Teacher support needed for this new plan:

Who is responsible?

Family support or community resources needed for this new plan:

Who is responsible? 

In Attendance at the Intervention Plan Follow-Up Meeting
( SAT Chairperson

 
Name:  








( SAT Core Team Member

Name:  








( SAT Core Team Member
 
Name:  








( Teacher
 
 


Name:  








( Parent/guardian


Name:  








( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








( 



 
Name:  








Tier 1 Classroom Intervention Record 

(Progress Monitoring)

Suggested use: As a teacher, use this form as a fidelity measure to document universal classroom interventions to small groups of students between short-cycle assessments. Complete one form for each group of students. The use of this form is optional.
Teacher __________________________________________________________________ 
Grade     _________________
School ________________________________________ 

 
Subject   ____________________________________    Quarter  (circle)     1st      2nd   3rd   4th
	Student Name
	Assessment 
Measure Used
	Score or

Percentile
	Met Goal After Intervention? Y/N (attach data)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	Target Goal (Proficiency of what academic or behavioral benchmark and date)



	Intervention Strategy



	Frequency/Duration/Setting of Intervention 


	Progress Monitoring 
How often     ________weekly?        ________biweekly?        ________monthly?

Name or type of  tool to be used: _______________________________________________


Need help and ideas?  Go to National Center on Student Progress Monitoring http://www.studentprogress.org/
Tier 1 Grade-Level Intervention Record 

(Progress Monitoring)

Suggested use: As a grade-level team, use this form as a fidelity measure to document universal grade-level interventions to small or large groups of students between short-cycle assessments. Complete one form for each goal.  The use of this form is optional.
School _________________________________________________________________ 

 

Quarter      ________ 1st     _________ 2nd   _________ 3rd   ________ 4th
	Teacher
	Grade
	Subject

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Target Goal (Percentage of students proficient on what academic or behavioral                       benchmark/skill and date)


	Intervention Strategy


	Frequency/Duration/Setting of Intervention 



	Person(s) Responsible 

	Progress Monitoring 

How often     ________weekly?        ________biweekly?        ________monthly?

Name or type of  tool to be used: _______________________________________________

	Criteria for Success Met?                       Yes                     No

(Attach data or graphs to this form at end of intervention period.)


Need help and ideas?  Go to National Center on Student Progress Monitoring http://www.studentprogress.org/

.     

         
Team Discussion Questions for Interventions





((





Note: Reproduce additional copies of this page to continue log.
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